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Mission Statement 

Inspiring and achieving lifelong learning in a welcoming Catholic community 



Safeguarding Statement 

At St Elizabeth Catholic Primary School, we respect and value all children and are committed to providing a caring, 

friendly and safe environment for all our pupils so they can learn, in a relaxed and secure atmosphere. We believe 

every pupil should be able to participate in all school activities in an enjoyable and safe environment and be protected 

from harm. This is the responsibility of every adult employed by, or invited to deliver services at St Elizabeth Catholic 

Primary School. We recognise our responsibility to safeguard all who access school and promote the welfare of all our 

pupils by protecting them from physical, sexual and emotional abuse, neglect and bullying. 

Equality statement 

As a school we are committed to ensuring that equality principles are embedded within all school policies and procedures, 

as we endeavor to: 

• Eliminate discrimination, harassment and victimisation. 

• Promote equality of access and opportunity within our school and within our wider community. 

• Promote positive attitudes to difference and good relationships between people with different 

backgrounds, genders, cultures, faiths, abilities, sexual orientation, and ethnic origins. 

School Values 

As a Catholic school with a strong Christian ethos, we actively support and promote a value-based education. By living 

out our 4Rs – Relationships, Resilience, Responsibility and Respect, we encourage the whole school community to: 

• Think about and reflect upon positive Christian, British and Universal values 

• Experience how living out these values impacts on themselves and others, in school, in the wider 

community and in the world 

• Instill a sense of belonging to the school, the local community, the country they live in and the wider global 

community 

• Inspire individuals to choose their own positive personal social, moral and spiritual values 

• Promote an inclusive school ethos and a learning climate that will raise aspirations and achievement 

• Raise self-esteem and encourage children to take more responsibility for their own behaviour and learning 

 

British Values 

At St Elizabeth’s, the school recognises and promotes the fundamental British values of democracy, the rule of law, 

individual liberty, and mutual respect and tolerance of those with different faiths and beliefs. Through this provision 

of SMSC, the school will: 

• enable pupils to develop their self-knowledge, self-esteem and self-confidence; 

• enable pupils to distinguish right from wrong and to respect the civil and criminal law of England; 

• encourage pupils to accept responsibility for their behaviour, show initiative, and to understand how they can 

contribute positively to the lives of those living and working in the locality of the school and to society more 

widely; 

• enable pupils to acquire a broad general knowledge of and respect for public institutions and services in 

England; further tolerance and harmony between different cultural traditions by enabling students to acquire 

an appreciation of and respect for their own and other cultures; 

• encourage respect for other people; 

• and encourage respect for democracy and support for participation in the democratic processes, 

including respect for the basis on which the law is made and applied in England. 

 

Data Protection 

The General Data Protection Regulation (GDPR) ensures a balance between an individual’s rights to privacy and the 

lawful processing of personal data undertaken by organisations in the course of their business. It aims to protect the 

rights of individuals about whom data is obtained, stored, processed or supplied and requires that organisations take 

appropriate security measures against unauthorised access, alteration, disclosure or destruction of personal data. 

The school will protect and maintain a balance between data protection rights in accordance with the GDPR. This 

policy sets out how we handle the personal data of our pupils, parents, suppliers, employees, workers and other third 

parties. 

Changes to data protection legislation will be monitored and further amendments may be required to this policy in 

order to remain compliant with legal obligations. 

All members of staff are required to familiarise themselves with its content and comply with the provisions contained 

in it. Breach of this policy will be treated as a disciplinary offence which may result in disciplinary 

action under the School’s Disciplinary Policy and Procedure up to and including summary dismissal depending on the 

seriousness of the breach.
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Pupil premium strategy statement 2025-26 

St Elizabeth Catholic Primary School 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

 

School overview 
 

Detail Data 

Number of pupils in school  (238) 

Proportion (%) of pupil premium eligible pupils  (44%) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2025-2026 

Date this statement was published September 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Angelina John, 

Headteacher 

Pupil premium lead Paola Galeri 

Pupil Premium Lead 

Governor / Trustee lead Chair of governors  

Funding overview 
 

Detail Amount 

Pupil premium funding allocation this academic year 
 (£162,750.00) 

Recovery premium funding allocation this academic year 

Recovery premium received in academic year 2023/24 
cannot be carried forward beyond August 31, 2024. 

£0 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

 (£165,135.00) 
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Part A: Pupil premium strategy plan 

 
Statement of intent 

At St Elizabeth Catholic Primary School, we believe in “Inspiring and achieving lifelong learning” and 

strive for achievement for all pupils. We are committed to providing an inclusive and nurturing 

environment that empowers every child to reach their full potential. 

 

Our intention is that all pupils, irrespective of their background or the challenges they face, make 

good progress and achieve highly across all subject areas. The focus of our Pupil Premium strategy 

is to support disadvantaged pupils to achieve that goal, including progress for those who are already 

high attainers.  

 

Recognising the unique challenges faced by our disadvantaged pupils, we have developed a Pupil 

Premium strategy with the ultimate objective of ensuring equity and excellence for all. 

 
Primary objectives for disadvantaged pupils: 

 
• Close the attainment gap between Pupil Premium (PP) and non-Pupil Premium (NPP) pupils. 

• Enhance wellbeing and inclusion of PP pupils. 

• Promote aspiration and ambition in PP pupils. 

We will consider the challenges faced by vulnerable pupils, such as those who have a social worker 

and young carers. The activities we have outlined in this statement are also intended to support 

these children’s needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged 

pupils require the most support. This is proven to have the greatest impact on closing the 

disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our 

school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged 

pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 

Our strategy will continue to consider where additional support is required for pupils whose 

education and wellbeing were impacted by the COVID-19 pandemic, notably through tutoring for 

pupils whose education has been worst affected. 

Our approach will be responsive to common challenges and individual needs, rooted in robust 

diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we 

have adopted complement each other to help pupils excel. To ensure they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ 

outcomes and raise expectations of what they can achieve. 

 
Our strategy is built on the principle that every child, regardless of their background, deserves an 

equal opportunity to succeed. We create an inclusive learning environment that celebrates diversity. 

Regular assessment and analysis of pupil data guide our interventions, ensuring resources are 

allocated where they are most needed. 
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We design our strategy for long-term impact, regularly evaluating the effectiveness of interventions 

and adjusting approaches to ensure sustained progress over time. 

Next Steps and Suggested Targets for the 2025–2026 Pupil Premium Strategy 
 
1. Strengthen Early Literacy (Core Target) 
Implement intensified phonics and early-language intervention in Reception–Year 2. 
Introduce targeted oral language programmes for PP pupils below ARE on entry. 
Increase frequency of monitored guided reading for early KS2. 
 
2. Raise Writing Outcomes Across KS1 and KS2 
Whole-school focus on sentence construction, vocabulary precision, and writing stamina. 
Embed modelling (WAGOLL/WABOLL) and scaffolding strategies consistently. 
Provide writing conferencing and booster groups for PP pupils. 

3. Narrow Maths Gaps Through Precision Teaching 
Expand Teaching for Mastery approaches, especially in lower KS2. 
Use diagnostic assessment more frequently to target misconceptions. 
Continue Year 5–6 tutoring, given its proven success. 
 
4. Accelerate Attendance Improvements 
Introduce early-intervention attendance meetings for PP pupils below 93%. 
Increase community/family liaison support. 
Implement rewards linked to improved attendance rather than perfect attendance. 
 
5. Enhance Social, Emotional and Mental Health (SEMH) Provision 
Maintain CCS therapeutic support and explore group-based programmes. 
Embed consistent SEL strategies across classrooms. 
Increase extracurricular access by subsidising clubs for PP pupils. 
 
6. Improve Consistency in Teaching and Intervention Delivery 
Strengthen quality assurance cycles (learning walks, book looks, pupil voice). 
Provide coaching for teachers in cohorts with the widest gaps. 
Ensure intervention planning is tightly aligned with classroom learning. 
 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

pupils. 

 

Challenge 
number 

Detail of challenge 

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged pupils. These are evident from Reception through to KS2 
and, in general, are more prevalent among our disadvantaged pupils than 
their peers.  

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with reading than 
their peers.  

On entry to Reception class in the last 3 years, between 27 - 43% of our 
disadvantaged pupils displayed baseline levels below age-related 
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expectations compared to 63 - 57% of other pupils. This gap narrows but 
remains significant by the end of KS2. 

3 Internal and external assessments indicate that maths attainment among 
disadvantaged pupils is significantly below that of non-disadvantaged 
pupils.  

On entry to Reception class in the last 3 years, between 61 - 67% of our 
disadvantaged pupils showed baseline levels below age-related 
expectations compared to 43 - 59% of other pupils. This gap remains 
steady to the end of KS2. 

4 Our assessments (including wellbeing survey), observations and 
discussions with pupils and families have identified social and emotional 
issues for many pupils, notably due a lack of enrichment opportunities or 
social exposure. These challenges particularly affect disadvantaged 
pupils, including their achievement. 

Teacher referrals for support remain relatively high. 16 pupils (7% of 
whom are disadvantaged) currently require additional support with social 
and emotional needs and are receiving small group interventions. 

5 Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been between 86.4 – 87.3% (1.4% 
lower than that of non-disadvantaged pupils). 

48 - 54% of disadvantaged pupils have been ‘persistently absent’ 
compared to 32 - 38% of their peers during that period. Our assessments 
and observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. In November 2025 the PA rate had 
decreased to 26.6% for all pupils, a value showing greater alignment with 
national indicators. 
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Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 
 

Intended outcome Success criteria 

Improved attainment of Reception PP 

pupils on entry to KS1. 

 

• 75% of PP pupils in Reception reach GLD 

 

Decreased gap between PP and NPP 

pupils in Reading, Writing, and Maths 

in Years 1–6 

• The gap between PP and NPP pupils in all 

areas decreases to <20% 

• Evidence of consistent progress rates across all core 
subjects 

• Significant improvement in literacy and 

numeracy skills for PP pupils 

Improved oral language skills and 

vocabulary among disadvantaged 

pupils 

• A measurable improvement in the 

complexity of the vocabulary used and the 

breadth of oral production is observed  

Improved wellbeing for all pupils, 

particularly PP pupils 
• Positive trends in pupil wellbeing surveys 

• Decrease in frequency and severity of 

behavioural incidents through greater 

self-regulation 

• Increased PP pupil engagement in extra- 

curricular activities 

• Positive feedback from parents and pupils 

Improved attendance for all pupils, 

particularly PP pupils 
• Achieve 96% overall attendance for PP 

pupils 

• Reduction in persistent and serious absenteeism 

• Decrease in late arrivals 

• Narrowing of attendance gap between PP 

and NPP pupils 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 
this academic year to address the challenges listed above. 

 

High Quality Teaching 
Budgeted cost: £115,552 (71%) 

 

 
Activity 

 
Evidence that supports this approach 

Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments.  

 

Training for staff to ensure 
assessments are interpreted 
and administered correctly. 
 

When used effectively, diagnostic assessments can 
indicate areas for development for individual pupils, 
or across classes and year groups: 

1. Hinge questions are often multiple choice  

2. Quizzes can take many forms: short-answer 

written tasks, retrieval activities, or targeted 

verbal questions. 

3. A mind map can take many formats, 

including free recall of ideas and concepts 

on a blank piece of paper 

 

Diagnostic assessment | EEF  

 

 

 
1, 2, 3,  

Embedding dialogic activities 
across the school 
curriculum. These can 
support pupils to articulate 
key ideas, consolidate 
understanding and extend 
vocabulary. We will 
purchase resources and 
fund ongoing teacher 
training and release time. 

There is a strong evidence base that 

suggests oral language interventions, 

including dialogic activities such as high-

quality classroom discussion, are 

inexpensive to implement with high impacts 

on reading: 

1. A collaborative (or cooperative) 

learning approach. 

2. Metacognition and self-regulation 

approaches to support pupils to think 

about their own learning more 

explicitly. 

3. Feedback to the learner about the 

learner’s performance relative to 

learning goals or outcomes. 

4. Targeted reading aloud and book 

discussion with young children. 

5. Explicitly extending pupils’ spoken 

vocabulary. 

6. Use of structured questioning to 

develop reading comprehension. 

7. Use of purposeful, curriculum-

focused, dialogue and interaction. 

 

Oral language interventions | Teaching 

and Learning Toolkit | EEF 

1 

https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Purchase of a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics teaching 
for all pupils. 

Phonics approaches have a strong evidence base 

that indicates a positive impact on the accuracy of 

word reading by supporting accurate and fluent 

decoding, particularly for disadvantaged pupils. 

 

Phonics | Teaching and Learning Toolkit | EEF 

 

 
2 

Enhancement of our maths 
teaching and curriculum 
planning in line with DfE and 
EEF guidance. 

We will fund teacher release 
time to embed key elements 
of guidance in school and to 
access Maths Hub 
resources and CPD 
(including Teaching for 
Mastery training). 
 

The DfE non-statutory guidance has been produced 
in conjunction with the National Centre for 
Excellence in the Teaching of Mathematics, drawing 
on evidence-based approaches:  

1. Mathematics guidance for key stages 1 and 
2 

The EEF guidance is based on a range of the best 
available evidence:  

1. Use assessment to build upon pupils’ 
existing knowledge and understanding. 

2. Use manipulatives and representations. 
3. Teach strategies for solving problems. 
4. Enable pupils to develop a rich network of 

mathematical knowledge. 
5. Develop pupils’ independence and 

motivation. 
6. Use tasks and resources to challenge and 

support pupils’ mathematics. 
7. Use structured interventions to provide 

additional support. 
8. Support pupils to make a successful 

transition between primary and secondary 
school. 

Mathematics_guidance: key stages 1_and 2 

Improving Mathematics in Key Stages 2 and 3 

 

 
 3 

Improve the quality of social 
and emotional (SEL) 
learning. 
 

SEL approaches will be 

embedded into routine 

educational practices and 

supported by professional 

development and training 

for staff. 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

1. Teach SEL skills explicitly. 
2. Integrate and model skills through 

everyday teaching. 
3. Plan carefully for adopting a SEL 

programme. 
4. Use a ‘SAFE’ curriculum: Sequential, 

Active, Focused and Explicit. 
5. Reinforce SEL skills through whole-

school ethos and activities. 
6. Reinforce SEL skills through whole-

school ethos and activities. 
7. Plan, support, and monitor SEL 

implementation 
Improving_Social_and_Emotional_ Learning in 
Primary Schools | EEF 
 

 
4 

 
Total High-Quality Teaching Cost: £115,552 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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Targeted academic support 

Budgeted cost: £37,443 (23%) 
 

 

Activity Evidence 
Challenge 
number(s) 

One to one and small 
group tuition for pupils in 
need of additional support, 
delivered in addition to, 
and linked with, normal 
lessons.  

 

 

Tuition targeted at specific needs and 

knowledge gaps can be an effective method 

to support low attaining pupils or those falling 

behind: 

1. One to one tuition will involve an HLT 

assistant, teaching assistant or other 

adult giving a pupil intensive individual 

support.  

2. Small group tuition will involve an HLT 

assistant, a teacher, trained teaching 

assistant or tutor working with two to 

five pupils together in a group. 

One to one tuition | Teaching and Learning 
Toolkit | EEF 

Small group tuition | Teaching and 

Learning Toolkit | EEF 

1, 2, 3 

Additional phonics sessions 

targeted at disadvantaged 

pupils who require further 

phonics support. This will be 

delivered in collaboration 

with our local English hub.   

Phonics approaches have a strong evidence 

base indicating a positive impact on pupils, 

particularly from disadvantaged backgrounds. 

Targeted phonics interventions have been 

shown to be more effective when delivered as 

regular sessions over a period up to 12 

weeks: 

1. designed and implemented targeted, 

intensive phonics interventions for 

pupils who need additional support, 

delivered through small groups or one-

to-one sessions alongside the main 

classroom programme. 

 

Phonics | Teaching and Learning Toolkit | 

EEF 

2 

Purchase of a programme to 
improve listening, narrative 
and vocabulary skills for 
disadvantaged pupils who 
have relatively weak spoken 
language skills. 

Oral language interventions can have a 

positive impact on pupils’ language skills.  

Approaches that focus on speaking, listening 

and a combination of the two show positive 

impacts on attainment: 

Oral language approaches might include: 

1. targeted reading aloud and book 

discussion with young children; 

2. explicitly extending pupils’ spoken 

vocabulary; 

3. the use of structured questioning to 

develop reading comprehension; and 

4. the use of purposeful, curriculum-

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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focused, dialogue and interaction. 

 

Oral language interventions | Teaching 

and Learning Toolkit | EEF 

 
Total Targeted Academic Support Cost: £37,433 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Wider strategies 

Budgeted cost: £9,765 (6%) 

Activity Evidence 
Challenge number(s) 

Whole staff training on 

behaviour management and 

anti-bullying approaches with 

the aim of developing our school 

ethos and improving behaviour 

across school. 

Both targeted interventions and 

universal approaches can have 

positive overall effects: 

1. Approaches to developing a   

school ethos or improving 

discipline across the whole 

school which also aim to support 

greater engagement in learning 

2. Universal programmes which 

seek to improve behaviour and 

generally take place in the 

classroom  

3. More specialised programmes 

which are targeted at students 

with specific behavioural issues. 

4. Parental engagement involving 

parents in supporting their 

children’s academic learning. 

Behaviour interventions | Teaching and 

Learning Toolkit | EEF 

 
4 

Embedding principles of good 

practice set out in the DfE’s 

guidance ’Working Together to 

Improve School Attendance’. 

This will involve training and 

release time for staff to develop 

and implement new procedures.  

The DfE guidance has been informed 
by engagement with schools that have 
significantly reduced levels of absence 
and persistent absence. 

 

 

5 

Contingency fund for acute issues. 

 

Based on our experiences and those of 
similar schools to ours, we have 
identified a need to set a small amount 
of funding aside to respond quickly to 
needs that have not yet been identified. 

All  

 
Total Wider Strategies Cost: £9,765 

 

 

Total budgeted cost: £162,750 

Total Pupil Premium funding: £162,750 

School Budget: £0 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Part B: Review of the previous academic year 

 
Outcomes for disadvantaged pupils 
 

We have analysed the performance of our school’s disadvantaged pupils during the previous 
academic year (2024-25), drawing on national assessment data and our own internal 
summative and formative assessments. 

Across the school, disadvantaged pupils’ results improved in some areas compared with the 
previous year, indicating that several strategies implemented in 2024–2025 had a measurable 
impact. However, the progress was not yet sufficient to meet the 2025/26 success criteria, 
particularly in early Writing and Reading attainment. 

Subject Analysis 

Reading 

Outcomes in Reading continue to show inconsistent performance across year groups. 

Significant PP–NPP gaps persist in Years 2, 4 and 6, with differences of –58%, –31%, and –
59%, respectively. 

Positive improvement is evident in Year 3, where disadvantaged pupils achieved 78%, 
representing a notable rise from 56% the previous year. 

Year 6 also shows a strong PP attainment of 79%, indicating successful implementation of 
upper-KS2 reading support. 

These patterns suggest that, while upper-key-stage interventions are proving effective, early 
reading remains a key barrier, particularly decoding and language comprehension in KS1 and 
early KS2. 

Writing 

Writing continues to be the most variable subject, with disadvantaged pupils performing below 
expectations in several cohorts. 

Very large gaps appear in Years 2 (–34%), 4 (–34%), and 5 (–27%). 

Writing attainment fell in Year 6 from 57% (2024) to 33% (2025), indicating a cohort-specific 
concern. 

There are strengths in Year 3, with PP attainment rising from 50% to 57%, and a positive gap 
reduction (–14%). 

Overall, writing outcomes demonstrate a clear need for renewed focus on composition, 
handwriting fluency, and extended writing opportunities for disadvantaged pupils. 

Maths 

Maths shows the most promising upward trend across the school: 

PP attainment rose in four year-groups, including significant gains in Year 6 (from 43% to 
79%). 

Year 4 improved from 68% to 69%, maintaining a strong position. 

However, considerable PP–NPP gaps remain in several cohorts, such as Years 1 (+47%), 2 
(+40%), 4 (+54%), and 5 (+56%). Despite high PP attainment in some year groups, these large 
gaps indicate that NPP pupils are outperforming their peers significantly, especially in 
procedural fluency and reasoning. 

Maths interventions, particularly Teaching for Mastery and targeted small-group tuition, appear 
to be yielding positive results in upper KS2. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year. 

 

Programme Provider 

Creative Arts Therapy Catholic Children’s Society (CCS) 

Writing & Math Partners Bloomberg 

Swimming Lessons GLL 

 

Wider Outcomes: Attendance, Behaviour, and Wellbeing 

Attendance for disadvantaged pupils remains below that of their peers, sitting between 86.4% 
and 87.3% across the three years prior to 2025. Persistent absence has historically been high 
(48–54%), though, encouragingly, whole-school persistent absence decreased to 26.6% by 
November 2025. 

Behaviour and wellbeing needs continue to be significant. Seven disadvantaged pupils 
required sustained small-group emotional or therapeutic support. This reflects the ongoing 
social-emotional challenges noted in the strategic plan and is likely affecting academic 
engagement. 

Participation in extracurricular activities improved slightly, but remains lower for PP pupils, 
limiting cultural capital and enrichment. 

These factors continue to influence attainment and progress and reinforce the need for the 
continuation of wraparound pastoral and attendance systems. 

Overall Evaluation Against Strategy Outcomes 

Based on the attainment and progress data for 2024–2025: 

Outcomes for disadvantaged pupils partially met expectations. 

The school is on course in some areas, particularly KS2 reading and maths, but not yet on 
course to meet all 2025/26 targets—especially those relating to Writing, early Reading, and 
attendance. 

Evidence shows that targeted interventions, diagnostic assessment, and high-quality teaching 
are having positive effects, but impact is inconsistent across cohorts. 
 
In relation to national indicators for expected standards at the end of KS2, there is evidence of 
a narrowing gap in Reading, where PP pupils outperformed their national counterparts (76% vs 
63%). However, their attainment remained below that of NPP pupils nationally (81%). 
 
Outcomes in Writing (32%) were markedly below those of the national PP (59%) and NPP 
(78%) cohorts. 
 
Performance in Mathematics (80%) was substantially better than that of the national PP cohort 
(61%) and only fractionally below that of the national NPP pupils (81%).  


